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1 The content of this presentation was developed under an
agreement from the Federal Department of Education to the
Kansas Department of Education. However, those contents
do not necessarily represent the policy of the Department of
Education, and you should not assume endorsement by the
Kansas Department of Education or the Federal Government

www.ksdeTosn.org 1 TASN Autism and Tertiary Behavior Supports does not
discriminate on the basis of race, color, national origin, sex,
disability, or age in its programs and activities. The

SUPPORTING EDUCATORS SERVING STUDENTS WITH ASD following person has been designated to handle inquiries

regarding the non-discrimination policies: Deputy Director,

AND COMPLEX NEEDS Keystone Learning Services, 500 E. Sunflower, Ozawkie, KS
66070, 785-876-2214.

Why is this topic important? sTASN Introductions

Supporting educators, especially those new to working with
students with autism, accomplishes a couple of things:
Increase Student Performance through collaboration:
"Teacher collaboration requires leaders who are able to cultivate the
capacity to collaborate about instruction, curriculum, students, and
assessments, create and support instructional teams to maintain engagement
in high-quality collaboration, and serve as an advocate of teacher
collaboration.” 1
Increase Retention:

"...special educators say their jobs are also made difficult by factors that are
well within school and district leaders' power to change. Those include a lack
of support from principals, difficulty balancing competing priorities from
various supervisors, ignorance (and sometimes disrespect) of the job from
peers, and a workload that takes special educators away from what they
really want to do: teach Children”. 2
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Our purpose as TASN ATBS

Kansas State Board of
Education Mission
To prepare Kansas students for lifelong
success through rigorous, quality
academic instruction, career training, and
character development according to
each student's gifts and talents.

Evidence-Based Practices

Why?
Is this about compliance? Yes, however...

Actual practice is:
Doing what is right for students using taxpayer

funds appropriately to do what is right for students.

KANSAS STATE DEPARTMENT OF EDUCATION |

STASN

Learning Obijectives .TASN
-

Participants will ...
Develop an understanding of autism in order to support
educators
Become familiar with a process to determine which
Evidence-Based Practices (EBP) can, and should be used
to promote positive student outcomes
Identify the elements of Structured Teaching and how
they support individuals with autism
Identify ways to build capacity of staff to implement
evidence-based practices to maximize student outcomes
Design processes that result in sustained, improved
outcomes for students

Autism
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Criteria 1
—

Persistent deficits in social communication and social
interaction across multiple contexts, as manifested by the
following, currently, or by history:

Deficits in social-emotional reciprocity

Deficits in nonverbal communicative behaviors used for social
interaction...

Deficits in developing, maintaining, and understand
relationships...

Criteria 2 ‘TASN
]

Restricted, repetitive patterns of behavior, interests, or
activities, as manifested by at least two of the following,
currently or by history:

Stereotyped or repetitive motor movements, use of objects, or speech

Insistence on sameness, inflexible adherence to routines, or ritualized
patterns of verbal or nonverbal behavior

Highly restricted, fixated interests that are abnormal in intensity or focus

Hyper- or hypo-reactivity to sensory input or unusual interest in sensory
aspects of the environment

Criteria 3,4, and 5 .TASN

Symptoms must be present in the early developmental period
Symptoms cause clinically significant impairment in social,
occupational, or other important areas of current functioning.
These disturbances are not better explained by intellectual
disability (intellectual developmental disorder) or global
developmental delay.

Based upon this information... .Tns“

org

Turn to the person next to you and share

two characteristics of a single student with whom you
have worked and how those characteristic manifested
themselves.

Kansas State Board of Education
Mission:

To prepare Kansas students for lifelong
success through rigorous, quality
academic instruction, career training,
and character development according to
each student's gifts and talents.
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Autism and neurology .-I-As“ CYCLICAL IMPROVEMENT FRAMEWORK

While we have covered the “definition” of
autism, the reality of autism is this:

People with ASD perceive the world

in remarkably different ways. Identify local needs

CYCLICAL IMPROVEMENT FRAMEWORK
EBP Exploration ..[ASN

{

T

Selecting Approach

£
i
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Where can we find EBP Information?2

Autism and Tertiory Behavior Supports

oITASN

o1 AFIRM- NPDC

1 AIM Modules

o1 Thompson Center for Autism & Neurodevelopmental
Disorders

n Structured teaching

Definition, goals & components

oIS

Autism and Tertiory Behavior Supports
www ksdofosn o1

Structured teaching and autism

Structured teaching is a framework that leverages the
relative strengths of individuals with autism.
o Visual organization
o Limiting sensory stimulation
o Structuring repetitive activities into routines (pattern of
behavior) to free up cognitive capacity
o Capitalizes on strengths and interests of students as a
way to increase engagement

Schopler, 2005).

Using the elements of structured teaching can benefit many individuals.

“Many of the characteristics observed in ASD are also seen in other developmental
disabilities and psychiatric conditions. What separates ASD from other disabilities are
the number, severity, combination, and interactions of characteristics” (Mesibov, Shea,

Attention
Deficits
Disorders
Intellectual
Disabilities

Compulsive
Disorders

Avtism
Spectrum
Disorder

Language
Disorders

Learning
Disabilities

Typically
Developing

Anxiety
Disorders
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Structured teaching
e

‘Appropriate for all - essential for some JUimunn

...is a visually based
approach to creating
highly structured
environments that
support individuals with
autism in a variety of
educational, community,
and home/living settings
(Mesibov, Shea, &
Schopler, 2005).

oTASN

Characteristics and manifestations that indicate .Tns N o
o Benefits

the need for Structured teaching Ao

Differences in thinking Differences in learning Differences in
neurobehavioral patterns

Provides meaning and understanding within the
environment

Provides feelings of calm and comfort

Makes learning possible by eliminating unnecessary
stimuli, focusing attention on relevant information
Provides visual systems and supports so student can
learn and then generalize skills and appropriate

behaviors
«  Difficulty transitioning from a .
Fails to orlent fo others preferred activity or stopping an - Promotes independence
Difficulty joining an activity activity when it is not complete
. PR Mesil h 2 ;
Difficulty maintaining personal ©  [ermes Ml wErer (Mesibov & Shea, 2008);
space; physically intrudes on others sounds, lights, or color

*  Difficulty with attention

*  Strengths in processing visual
information

*  Difficulty starting or completing

Difficulty waiting
Difficulty following instructions
Communicates wants and needs
through behaviors

+ Poor motor coordination, accident
prone, awkward gait or unusual
body postures/movements
Anxious or easily stressed
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oIAS Physical Structure .Tns'!

Autism and Tertiory Behavior Supports I
- sn.or www ksdefasn org

v ksdietosn 019

Components of structured teaching

==
A 3
Visual
4 Routines Structure ...using visual supports

Work and of Tasks such as furniture, labels,
Systems Strategies icons, efc., to create
visual boundaries that
make environments

A4

Visual
Schedules

Physical
Structure

comprehensible and
manageable.

oIS

.

Rationale Bt it .
| ey Fop

I — .
Might look like: Physical § Evid. hased
: B « inattention « limits distractions practices:
Physical structure is used to: e g | o d )
. « "stimming” that: « rei
o Promote independence stimming omale engagement reinforcement

« prevent challenging
behaviors

o1 Segment the environment into meaningful parts

1 Add contextual cues to provide an idea of
expectations in that area

o Provide clear visual and physical boundaries to help
student understand where he is supposed to go

o1 Reduce stimulation and minimize visual and auditory
distractions (TEACCH, 2016).
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Individual Schedules

A visual /concrete
method used to tell a
person which activities
will make up their day
and the order in which
they will occur.

Rationale

o Teaches flexibility and routines

o Capitalizes on the the visual processing
strengths of most individuals with autism

o Aids in transitions

o Provides predictability

o1 Teaches concept of first/then and finished
o Decreases student anxiety

1 Promotes independence
(Davies, 2008)

.

Might look like: Individual
+ non-compliance when Schedules:

Evidence-based
practices:

instructed to stop an d + provides
activity

. - * decreases anxiety
* “melting down’

relti + promotes
* agitation independence

* reinforcement
+ modeling

Work Systems

...are a systematic and
organized presentation of
tasks and materials used
to provide opportunities
to practice previously
taught skills, concepts, or
activities (Schopler, Mesiboyv,
& Hearsey, 1995).
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oTASN oTASN

Work systems Bt it Rationale i 4L

T
www ksdiefosn o

Answer these four . .
N 1 Focus on important details
questions: L K
' Maintains attention to tasks
* What work? E—

11 Reduces anxiety by providing predictability

o1 How much work?
o When is the work i * 3

11 Generalizes skills to new settings

1 Promotes independence
finished? P

1 What comes next?

et

oIASN

Routines mnon

T
www ksdefasn org

Might look like: Work Systems: | Evidence-based [

« non-compliance when « provide a system to A practices:
e i e = * Involve breaking large
* not completing or - « teach a system that . N H
turning in assignments can be usyod across modeling tasks into small Ier, more
* reliance on adults environments + self-management manageable parts
* promote independence .
These parts are
chained or link

together.

Strategy for
understanding and
predicting the order of

events 1 Routines detail the

steps required for
carrying out certain
actions.
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Tns“ Rationale ”'.I;ns“

Autism and Tertiory Behavior Supports Autism and Tertiory Behavior Supports
. o P iosn.org

[ [
o1 Addresses difficulties with distractibility
1 Supports challenges with time management and

sequencing
i Enter quietly. u] !—ielps maintain consistency in instruction across
1 Put away backpacks. instructors

JMove clothes pin.
2 Copy routine on

[}

Teaches meaning in an environment
board. Increases independence

1 Put homework and Prevents the likelihood of individuals developing their
planner out. own routines (without explicitly taught routines,

Do morning work. individuals with autism may develop their own- which

aIf finished, read or do may not be adaptive or effective (Mesibov, Shea, &
a challenge sheet. Schopler, 2005).

o o

- Visual Structure of Tasks ”’ll;ns'!

Might look like: Rouines: | Evidence-based &
« disorganization + provide step-by-step 1 practices:
« disrupting class instructions | * prompting
+ dependent on adult \ « utilize visual * reinforcement
promps o processing strengths
by being in a visual
format
+ promote independence

* task analysis
« social narratives

The process of
incorporating visual cues
into a task or activity.

10
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Rationale bt
|
11 Promotes use of visual strengths When we present When we pre_sent :
1 Increases meaning and understanding of activities information verbally, information visually, it
d task the words are can be there for as
and tasks available for a brief long as the student
0 Increases attention and engagement moment. needs it.

o1 Allows for incorporation of student interests and
motivation

01 Decreases reliance on prompts
1 Increases independence
(Mesibov, Shea, & Schopler, 2004)

CYCLICAL IMPROVEMENT FRAMEWORK

Might look like: Visual Structure of Evidence-based

« non-compliance when Tasks: N practices:
verbally instructed to + provides + prompting
complete a fask individualized tasks 0| - reinforcement

* having to repeatedly . that are meaningful
be told to do and engaging
something + promotes.

* dependent on verbal independence
instructions

* task analysis
* modeling

11
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STASN | | ol STASN

Autam on Teriry Benovior Suppors

- T

* Well defined
* Measurable
* District, program,
student

* Realistic
* Short ferm goals
* Long term goals

* Data collection
* Data analysis
* Program
evaluation

* Clearly outlined
* Al stakeholders

« Time
* Materials

+ Professional
development

Roles and Responsibilities %Tnms’! Timeline
f

Short Term Plan Long Term Plan

12
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Resources

oIASN

Autism and Tertiory Behavior Supports

Monitor
e

Collect Data

Analyze Data

.| Evaluation

Collect Data

o kscietost

Autism and Tertiory Behavior Supports
- tosn o1

Seatrs Mame,

Incvidial Completing Oreck

L Ware 38 the materiah ready? YN
2. 0 3t gain studenns atzaecion before gwing Srectve? YN
3 Was Laast 20 Most prompting wiad? YN

i vertal

b Cesmer

€. Physcal romee

& randover Hand

& Was prave gven during task? YN
5. Wat prave gven wpon completion of task? YN
Toea Stags compiuned __ onerse *

oIASN

Autism and Tertiory Behavior Supports
www ksdefasn org

Analyze Data

Julie’s Work Completion
Bosctos (A} Trasimen! (8)
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13
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Evaluate

Collaborative Support Guid e

Elements of physical structure .Tnsu

o Areas are clearly and
visually defined.
Physical /visual
boundaries are used to
help clarify activity
areas.

0 Daily activities
consistently occur in
designated areas.

o Materials are well
organized.

Elements of Individual Schedules .TAS'!
|

o Created based upon
individual strengths,
needs, and interests of
students.

o Age-respectful.

11 Used within classroom
activities as well as
other school settings.

(Indiana Resource Center for Autism)

STASN

Elements of work systems

o1 Developmentally
appropriate and age-
respectful

(The Autism Helper)

o Set up and ready to
go prior to student
arriving in work area

—
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Elements of visual structure

F,

o Task materials are
appropriate for
student's age and ability
level

0 Tasks are individualized
and incorporate special
interests

0 Tasks are created for a .|
variety of settings
(general education,
school jobs, CBI, etc.)

STASN

Elements of Routines

o Task analysis used to
determine steps of the
routine

1 Routines are in visual

format; individualized
to specific student
strengths and needs

CYCLICAL IMPROVEMENT FRAMEWORK

Implement

oINS

. .
Questions to consider...
Implementing
/ Is the implementation plan being followed as designed? If not, why not? Are changes necessary? \
Whot information will be collected to monitor the quaiity of Is additional

needed to understand how the implementation is working?
What does the information being collected suggest about the success of the implementotion?

Are more resources required?
Do resources need to be realigned or timelines odjusted?

being regularly engag imple How do they think implementation is
working?

What are unfareseen barriers to suceessful implementation?
How is implementation working amang other existing effarts?

Is the intervention ready to be scaied to more students or educators?

How were the decisions informed by How isthe being

How will be included in oll. phases, including the initiol announcement, to ensure

\smh implementation?

15
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Barrier Walk .Tns

s an ety S Suppors

o Identify barriers
1 Visit each barrier

1 Record solutions

O

CYCLICAL IMPROVEMENT FRAMEWORK

/‘\
\ /
Examine and reflect

Questions to consider...

Examining and Reflecting

What are interim progress and performance mitestones that can be tracked?

Is there the aced and/or the capacity to examine the effectiveness of an interveation (ie., @ study that
wouid produce strong or moderate evidence under ESEA section 8101(21)) o would o correlational study
(e.9., @ study that would produce promising evidence under ESEA section 8101(21)) or use of performance
dota suffice?

Are the necessary data being collected ond examined at the right frequency to monitor performance and
make needed odjustments? Are the data high quality?

Whot have participants (ie., students and educotors) in the intervention shared about their experience and
bow the intervention was implemented?

How could knowledge about this intervention be shared with others and incorporated into decision
making? Who needs to be briefed and how can information be made move occessible to them?

Whot do stakeholders think the information suggests about how to improve going forward?

that the intervention should be modified, or that anather approach should be identified?

Do the data or evaluation results suggest that the intervention should continue being implemented my

oINS

s an ety S Suppors

What are reasonable expectations of success and how con success be measured? \

Deeper Self-Reflection .TASN

w.ksdotosn org

Lack of
Communication Strategy Drift Training &
Support

Unintended Wrong
Consequences Strategy

16
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Reflection/Action Plan .TASN Support and Resources ’
| |

Making connections to improve Sutcomes.

O Sfop ¥ REQUEST ASSISTANCE

£ Wi Drovide technical 2Eststance t0 supgont SChoul GSIZICES SStmatic sRplementStion of evuence-dased
1 Continue racikes. How anwe hipyGu?

o Start

_J FEBRUARY 2010

| e

Support and Resources .TASN Support and Resources

I I
‘Professional Development Opportunities | ‘ Professional Development Opportunities ‘
O
m
O
O
m

(Must fill out a form to receive
the free pdf).

17
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Support and Resources

Autism and Tertiory Behavior Supports
wwew sde1osn org

oINS

At and Tty Sohaver Suppors

Thank you!

oTASN

Autism and Tertiory Behavior Supports
wwew sde1osn org
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