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1:00-2:30
(2:45-3:45)

School Climate & 
Discipline

School Violence &
Mental Health

Disproportionality & 
School-Prison Pipeline

Every Student
Succeeds Act

John B. King, Jr.
U. S. Secretary of Education

• Academic Achievement

• MTSS
• Equity

• School-to-Prison Pipeline
• Data for Decision Making

• Disabilities
• Evidence-based Practices
• School Reform

• School Climate

Getting Tough

Teaching to Corner

Nov 1985 Kappan
School Discipline 

Challenge:
Academic & behavior 
success (failure) are 

linked!
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Common	
Vision/Values

Common	
Language

Common	
Experience

Quality
Leadership

Effective Organizations
“Organizations are groups of individuals whose collective 

behaviors are directed toward a common goal & maintained 
by a common outcome” 

Skinner, 1953, Science of Human Behavior

Collective Leadership

Administrator Leadership

Shared

Distributed

Wahlstrom, Louis, Leithwood, & Anderson, 2010

Principal’s Role 
q Maintain standards regarding school innovations

q Make public statement of support for selected innovation

q Establish representative leadership team to lead implementation

q Provide team w/ time & resources

q Guide decision-making

q Model & reinforce implementation w/ fidelity 

q Attend & participate in team meetings 

q Recognize faculty & team for efforts 

q Serve as community spokesperson

q Monitor & provide feedback on progress & impact 

Adapted from Colvin & Sprick, 1999 

Establishing goals & 
expectations (ES .35)

Strategic 
Resourcing (ES 

.34)

Planning, Coordinating, & 
evaluating teaching & 
curriculum (ES .42) Promoting & participating in 

teaching learning & 
development (ES .84)

Ensuring orderly & 
supportive environment 

(ES .27)

Robinson (2007)

School leadership & contributing 
factors on student learning. 

Louis, Leithwood, Wahlstrom, & Anderson (2010). 

School 
Leadership

School 
Conditions

Teachers

Classroom 
Conditions
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School leaders needed to turn school around

Be instructional leader & organizational CEO

Hiring & retaining quality teaching force 
important

5+ years to turn school around to last

Instructional leader transfers 3-4 years

????

Center for Public Education

KID: 
Negative School Climate

• Non-compliance & non-
cooperation

• Disrespect
• Teasing, harassment, & 

intimidation
• Disengagement & withdrawal
• Nonattendance, tardy, & 

truancy
• Violent/aggressive behavior
• Littering, graffiti, & vandalism
• Substance use

SCHOOL:
Negative School climate

• Reactive management
• Exclusionary disciplinary 

practices
• Informal social skills instruction
• Poor implementation fidelity of 

effective practices
• Inefficient organization support
• Poor leadership preparation
• Non-data-based decision 

making
• Inefficient, ineffective 

instruction
• Negative adult role models

Coercive	Cycle

Creates 
environments of 

control

Triggers & reinforces 
antisocial behavior 

Shifts accountability away 
from school

Devalues child-adult 
relationship

Weakens 
academic & 

social behavior 
development

SCHOOL: 
Positive School Climate

• Positive > negative 
contacts

• Predictable, consistent, & 
equitable treatment

• Challenging academic 
success

• Adults modeling expected 
behavior

• Recognition & 
acknowledgement

• Opportunity to learn
• Safe learning environment
• Academic & social 

engagement

KID:
Positive School Climate 

• Compliance & cooperation
• Respect & responsibility
• Positive peer & adult 

interactions
• Engagement & participation
• Attendance & punctuality
• Anger & conflict 

management
• Safe & clean environment
• Healthy food & substance 

use
• Self-management behavior

Positive	Reinforcement	Cycle

Negative	School
Behavior

Negative	Student
Behavior

What’s	It	Take	to	Shift	from	Negative	to	Positive	School	Climate?

Easy	to	say….requires	sustained	priority	to	do.

Positive Student
Behavior

Positive	School
Behavior

Coercive 
Cycle
Positive 

Reinforcement 
Cycle
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Negative
Climate ı ı ı ı ı ı ı ı ı ı ı ı ı ı ı ı ı ı ı ı ı ı Positive 

Climate

• Academic success
• Positive engagements
• Active supervision
• Reteaching
• Many response opportunities
• Welcoming environment
• Positive reinforcement
• Teaching social skills
• Positive expectations
• Model expected behavior
•

• Academic failure
• Reactive management
• Exclusion
• Reprimands
• Non-compliance
• Social withdrawal
• Low rates praise
• Negative engagements
• Bullying 
• Negative expectations
•
•

PBIS goal to establish & maintain positive teaching & 
learning environment

Where is your classroom & school on the climate scale?

Coercive
Cycle

Reinforcing
Cycle

20

HOW?

Establish 
positive school 

climate Maximizing 
academic 
success

Teaching 
important social 

skills

Recognizing 
good behavior

Modeling good 
behavior

Supervising 
actively

Communicating 
positively

Biglan, Colvin, Mayer,
Patterson,

Reid, Walker

Common	
Vision/Values

Common	
Language

Common	
Experience

Quality
Leadership

Effective Organizations

GOAL:	Effective	Teaching	&	Learning	Environments

“Organizations are groups of individuals whose collective 
behaviors are directed toward a common goal & maintained 

by a common outcome” 
Skinner, 1953, Science of Human Behavior
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`

Classroom Practices & Systems Self-Assessment Classroom Practices & Systems Decision Making
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PBIS aka MTSS, RtI, SWPBS, MTSS-B, MTBF, RtI-B…

for enhancing 
adoption & implementation of 

of evidence-based 
interventions to achieve

& behaviorally 
important outcomes for

students

Framework 

Continuum

Academically

All

Implement w/ 
FIDELITY Develop 

CONTINUUM of 
Evidence-based 

Practices & Systems

Develop LOCAL 
EXPERTISE & 
Implementation 

Fluency

Use TEAM to 
Coordinate & Lead 

Implementation

MONITOR 
PROGRESS 
Continuously

SCREEN 
Universally

Decide with 
DATA

PRACTICES

OUTCOMES

Vincent, Randall, Cartledge, 
Tobin, & Swain-Bradway 2011; 

Sugai, O’Keeffe, & Fallon, 
2012ab

Supporting Important Culturally 
Equitable Academic & Social 

Behavior Competence

Supporting Culturally Relevant 
Evidence-based Interventions

Supporting 
Culturally 

Knowledgeable 
Staff Behavior

Supporting 
Culturally Valid 
Decision Making

Primary Prevention:
School-/Classroom-
Wide Systems for

All Students,
Staff, & Settings

Secondary Prevention:
Specialized Group

Systems for Students 
with At-Risk Behavior

Tertiary Prevention:
Specialized 

Individualized
Systems for Students 

with High-Risk Behavior

~80% of Students

~15% 

~5% 

MTSS: CONTINUUM OF
SCHOOL-WIDE 

INSTRUCTIONAL & 
POSITIVE BEHAVIOR

SUPPORT

ALL

SOME

FEW

RCT & Group Design PBIS Studies
Bradshaw, C. P. (2015). Translating research to practice in bullying prevention. American Psychologist, 70, 322-332.

Bradshaw, C.P., Koth, C. W., Thornton, L. A., & Leaf, P. J. (2009). Altering school climate through school-wide Positive Behavioral 
Interventions and Supports: Findings from a group-randomized effectiveness trial. Prevention Science, 10(2), 100-115

Bradshaw , C. P., Koth, C. W., Bevans, K. B., Ialongo, N., & Leaf, P. J. (2008). The impact of school-wide Positive Behavioral 
Interventions and Supports (PBIS) on the organizational health of elementary schools. School Psychology Quarterly, 23(4), 462-
473.

Bradshaw, C. P., Mitchell, M. M., & Leaf, P. J. (2010). Examining the effects of School-Wide Positive Behavioral Interventions and 
Supports on student outcomes: Results from a randomized controlled effectiveness trial in elementary schools. Journal of 
Positive Behavior Interventions, 12, 133-148.

Bradshaw, C. P., Pas, E. T., Goldweber, A., Rosenberg, M. S., & Leaf, P. J. (2012). Integrating school-wide positive behavioral 
interventions and supports with tier 2 coaching to student support teams: The PBISplus model. Advances in School Mental 
Health Promotion 5, 177-193.

Bradshaw, C. P., Reinke, W. M., Brown, L. D., Bevans, K. B., & Leaf, P. J. (2008). Implementation of school-wide Positive Behavioral 
Interventions and Supports (PBIS) in elementary schools: Observations from a randomized trial. Education & Treatment of 
Children, 31, 1-26.

Bradshaw, C. P., Waasdorp, T. E. & Leaf, P. J. (2012). Effects of School-Wide Positive Behavioral Interventions and Supports on child 
behavior problems. Pediatrics, 130(5), 1136-1145. 

Goldweber, A., Waasdorp, T. E., & Bradshaw, C. P. (in press). Examining the link between forms of bullying behaviors and perceptions 
of safety and belonging among secondary school students. Journal of School Psychology.

Horner, R., Sugai, G., Smolkowski, K., Eber, L., Nakasato, J., Todd, A., & Esperanza, J., (2009). A randomized, wait-list controlled 
effectiveness trial assessing school-wide positive behavior support in elementary schools. Journal of Positive Behavior 
Interventions, 11, 133-145.

Horner, R. H., Sugai, G., & Anderson, C. M. (2010). Examining the evidence base for school-wide positive behavior support. Focus on 
Exceptionality, 42(8), 1-14.

Sorlie, M., & Ogden, T. (2015). School-wide positive behavior support Norway: Impacts on problem behavior and classroom climate. 
International Journal of School and Educational Psychology, DOI: 10.1080/21683603.2015.1060912.

Waasdorp, T. E., Bradshaw, C. P., & Leaf, P. J. (2012). The impact of School-wide Positive Behavioral Interventions and Supports 
(SWPBIS) on bullying and peer rejection: A randomized controlled effectiveness trial. Archives of Pediatrics and Adolescent 
Medicine, 116(2), 149-156 

Oct 2015
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CAPACITY DEVELOPMENT
CD is establishment of competent & sustainable school, 

district, & state organizational systems such that 
academic & behavior practice implementation is 

Culturally 
responsive, 

high fidelity, & 
sustained over 

time

Continuously 
adapted & 

regenerated 
from decisions 
that are data-

based

Locally 
coordinated & 
professionally 

developed

Formally 
authorized & 

institutionalized

Sugai, G., Simonsen, B., Freeman, J., & La Salle, T. (invited, in preparation). Capacity development and multi-
tiered systems of support: Guiding principles. Australasian Journal of Special Education.

“Power of Habits”
….or Challenging Behavior

Charles Duhigg, 2012

CUE HABIT REWARD

Dessert SatisfiedEat

TV remote EntertainedSit & watch

Teased Teasing 
stopsHit

Difficult 
work

Work 
removed

Destroy 
work

Carrot

Walk

Ignore

Try

Satisfied?!

Entertained?!

Teasing 
stops?!
Work 

removed?!

CHALLENGE:	Replacing	current	behavior	
(strong	habit)	with	new	behavior	(weak	habit)

CUE
• Remove 

competing 
cue

• Add 
desired cue

HABIT
• Teach 

acceptable 
alternative

• Teach 
desired 
alternative

REWARD
• Remove 

reward for 
old habit

• Add reward 
for new 
habit

All three elements are considered in SSI
…& addressing challenging behavior 

Establishing/Replacing Habit
Charles Duhigg, 2014

Implementation Step Description

1.  Specify & prioritize need
• Use local data to identify & characterize current & new needs
• Prioritize needs based on severity, intensity, & frequency
• Integrate or combine needs that are related with respect to problem behavior or setting 
• Select top two or three needs with which to initiate implementation process

2.  Select, align, & integrate 
evidence-based 
practices

• Select evidence-based practices that have been proven to address identified top needs, 
have cultural relevance, & can be implemented with local supports

• Align and integrate implementation of practices that have common elements (e.g., data 
sources & methods, intervention components, implementation sites)

• Consider practice adaptations based on local context, cultural, language, etc.

3.  Develop data system to 
monitor impact 
progress &
implementation fidelity

• Select data indicators that represent & align with needs & are measurable
• Develop decision-making process & schedule for 

o Regular universal screening for students who could benefit from practice
o Continuous progress monitoring of student responsiveness to practice 

implementation
o Regular evaluation of practice implementation fidelity

4.  Establish capacity for 
sustainable & fidelity 
implementation & 
continuous 
improvement 

• Ensure active participation & modeling by lead administrator(s)
• Establish leadership team to develop & coordinate implementation plan
• Develop 3-5 year implementation plan that ensures (a) priority, policy, commitment, 

resources, decision-making authority, leadership teaming, & personnel; (b) decreased 
reliance on external unsustainable supports; & (c) increased internal or local capacity for 
high fidelity & durable practice implementation

• Develop process & schedule for data-based decision making with respect to universal 
screening, progress monitoring, & implementation fidelity

• Develop process for continuous, culturally relevant, embedded, & multi-year professional 
development, including coaching

Leadership Implementation Process Steps

1.  Specify & prioritize need

2. Select, align, & integrate evidence 
based practices

3. Develop data system to monitor 
impact, progress, & implementation 
fidelity

4.  Establish capacity for sustained 
implementation fidelity & continuous 
progress monitoring

LEADERSHIP*TEAM*
Coordina4on,*Readiness,*Priority*

Funding* Visibility*&*
Dissemina4on*

Poli4cal*
Support*

Policy*&*
Systems*
Alignment*

Professional*
Development*

Coaching*&*
Technical*
Assistance*

Evalua4on*&*
Performance*
Feedback*

Content*
Exper4se*

Local*Implementa4on*Demonstra4ons*

Personnel*
Selec4on*

Implementation	Drivers

• SWPBS practices, 
data, systems

• Policy, funding, 
leadership, priority, 
agreement

District 
Behavior Team

• 2 yr. action plan
• Data plan
• Leadership
• Team meeting 

schedule

School 
Behavior Team • SWPBS 

• CWPBS
• Small group
• Individual student

School Staff

• Academic
• Expectations & 

routines
• Social skills
• Self-management

Student Benefit

Internal Coaching Support

External Coaching Support

Basic PBIS Implementation Framework

Team Support

Regional/State	
Leadership

LEADERSHIP
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Agreements

Team

Data-based 
Action Plan

“Plan”

Implementation
“Do”

Evaluation
“Check”

General 
Implementation 

Process

State

District

School

Students

Staff

Principal, 
Superintendent

All Staff, Students,
Administrators

= Leadership

SUGAI LEADERSHIP GUIDING PRINCIPLES

Am I conditioned positive reinforcer?

What’s smallest thing I can do to have 
biggest effect?

What 2 things can I stop doing to do that 1 
new thing?

Will student benefit be maximized?

Am I  willing to bet my next month’s salary on 
that decision?

Primary Prevention:
School-/Classroom-
Wide Systems for

All Students,
Staff, & Settings

Secondary Prevention:
Specialized Group

Systems for Students 
with At-Risk Behavior

Tertiary Prevention:
Specialized 

Individualized
Systems for Students 

with High-Risk Behavior

~80% of Students

~15% 

~5% 

CONTINUUM OF
SCHOOL-WIDE 

INSTRUCTIONAL & 
POSITIVE BEHAVIOR

SUPPORT

ALL

SOME

FEW

Universal

Targeted

Intensive

All

Some

Few

Dec 7, 2007

Continuum	
of	Support	
for	All

Universal

Targeted

Intensive
Continuum of 

Support
“Theora”

Dec 7, 2007

Science

Soc Studies

Comprehension

Math

Soc skills

Basketball

Spanish

Label behavior…not people

Decoding

Writing

Technology
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Universal

Targeted

Intensive
Continuum of 
Support for 

ALL:
“Molcom”

Dec 7, 2007

Prob Sol.

Coop play

Adult rel.

Anger man.

Attend.

Peer interac

Ind. play

Label	behavior…..not	kids

Self-assess

Homework

Technology

Universal

Targeted

Intensive
Continuum	of	
Support	for	ALL:
“________”

Dec	7,	2007

__________

_________

________

__________

_______

_________

_________

________

___________

_________

__________

Continuum Logic & Key PBIS Working Elements

Outcomes Data Practices Systems

INCREASED 
EFFORT

Responsive-to-
Treatment

Major Behavior Aug-Dec 2015

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

2015

82.83%

9.81%

6.42%

0.94%

6+

2-5

1

0

“When programs & practices 
effectiveness have been 

demonstrated by causal evidence, 
generally obtained through high 
quality outcome evaluations.” 

National Institute of Justice
“Causal evidence that documents a 

relationship between an activity, 
treatment, or intervention and its 

intended outcomes, including 
measuring the direction & size of 
change, & the extent to which a 
change may be attributed to the 
activity or intervention. Causal 

evidence depends on the use of 
scientific methods to rule out, to the 

extent possible, alternative 
explanations for the documented 

change” 

National Institute of Justice

“EBPs are practices that are 
supported by multiple, high-quality 

studies that utilize research designs 
from which causality can be inferred 

&that demonstrate meaningful effects 
on student outcomes”

Cook & Cook, 2013

“EBP in psychology is the integration 
of the best available research with 
clinical expertise in the context of 
patient characteristics, culture, & 

preferences.” 

American Psychological Association, 
2006

“Strong evidence means that the 
evaluation of an intervention 

generates consistently positive 
results for the outcomes targeted 

under conditions that rule out 
competing explanations for effects 

achieved (e.g., population & 
contextual differences)”

HHS SAMHSA, 2009

Samples of Definitions
for “Evidence-based”

“An approach in which current, high-
quality research evidence is 

integrated with practitioner expertise 
& client preferences & values into the 
process of making clinical decisions.”

ASHA, www.asha.org

“Process in which the practitioner 
combines well-research interventions 
with clinical experience, ethics, client 

preferences, & culture to guide & 
inform the delivery of treatments & 

services”

Socialworkpolicy.org, 2015

“Treatment or service, has been 
studied, usually in an academic or 

community setting, & has been 
shown to be effective, in repeated 
studies of the same practice and 

conducted by several investigative 
teams.”

National Alliance on Mental Health, 
2007

1. Empirical 
Support

• Functional 
Relationship

• Meaningful Effect Size
• Replication
• Context

2. Student Fit
• Need (+/-)
• Priority

3. Context-
Environment 

Fit
• Language
• Developmental
• Educational
• Cultural

1. Empirical 
Support

• Functional 
Relationship

• Meaningful Effect 
Size

• Replication
• Context
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“Don’t Throw 
Stones!”

IMPLEMENTATION

Effective Not Effective

PR
AC

TI
C

E Effective

Not 
Effective

Maximum 
Student 
Benefits

Fixsen & Blase, 2009

Student

Teacher

AdministratorFamily

Community

Culture & Context

Culture = 
Group of individuals

Overt/verbal behavior

Shared learning history

Differentiates 1 group from 
others

Predicting future behavior 

Flexible,	dynamic,	&	
changed/shaped	over	time	
&	across	generations &	
setting.

Collection	of	learned	
behaviors,	maintained	
by	 similar	social	&	
environmental	
contingencies

Sugai, O’Keeffe, & Fallon 2012

Implement PBIS/MTSS for all

Align, eliminate, & integrate

Avoid reactive management

Model what you expect

Acknowledge equitably

Give priority to evidence-based practices

Be explicit & deliberate & keep it simple
Including strands specifically designed for our Mental 

Health, Juvenile Justice, and Family/Community 
Partners!

PBIS: Systems for Enhancing 
Climate & Culture

Donald Stephens Convention Center
Rosemont, IL

This two-day forum for school,
state, district and regional
Leadership Teams and other
professionals has been designed
to increase the effectiveness of
PBIS implementation.

Sessions are organized by strands
that support initial through
advanced implementation in
elementary, middle, and high
schools as well as juvenile justice
facilities:

PBIS Foundations
Classroom Applications

Tier 2 Systems & Practices 
Tier 3  Systems & Practices

Aligning Systems
Juvenile Justice 

Mental Health Integration
Equity

Applied Evaluation
Special Topics

Visit the Upcoming Events page 
at www.pbis.org for more 

information

2016 National PBIS Leadership Forum



10/2/16

11

MAY 18-19 2017


