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What I can’t give you...

A treatment plan.
A concrete answer for everyone.
A step by step instruction guide.

Success with trauma is created by a
consistent attitude, an approach, and a
professional expectation.



Defining Trauma

An Overview
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Traumatic Stress

Acute Trauma Chronic Trauma

Daily Life
Experiences

Complex

Stress Trauma

Developmental Delays
Functional Impairments

Everyone’s experience is different. Every
individual has their own level of coping and
their own level of resiliency.



Sources of Stress

Poverty
Discrimination
Loss of Family
Frequent Moves/Losses
Education Concerns
Refugee/Immigrant Experiences



What do kids need

Shelter
Food
Clothing
Safety from danger
Security
Sleep
Energy
Limits
Knowing what’s next

Maslow’s Hierarchy of Needs



Long term
(ACFS)

Development/
Cognition

Brain/
Biological




Key Areas of Impact

Impulsivity
Moods
Regulation success
Problem Solving
Short Term Memory



Adverse Childhood

Experiences

Todays youth




ACEs In the Classroom

“4 out of 10 students have been exposed to a traumatic event”

Students are:
— 2.5 times more likely to fail a grade
— Score lower on standardized assessments
— Have receptive and expressive language deficits
— Suspended or expelled more often
— Designated special education more frequently

Recognition can be the first step in decreasing the long term
impacts



Resiliency Trumps ACEs

* Acestoohigh.com



Initial Steps

It’s the small things that can make a big difference




Never an excuse...

Trauma isn’t an excuse for behavior

It’s an understanding

Hold students accountable with respect and
dignity



“Life i1s 10% what happens to use
and 90% how we react to it.”

-Charles Swindoll



Small Steps = Big Changes

Understanding the fuel that keeps the
fires burning



Executive Functioning
to
Survival

“Is it flipped?”



No sense of control

Vulnerability

Fear



Responding to the Lizard Brain
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Responding to the Lizard Brain
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You must focus on...

Calming my brain through:

Relationship
Connection
Acceptance



Regulate

Calming Area

Soft music

Buckets of beans or rice

Bean bags/Weighted Materials
Mindfulness

Play Doh/Kinetic Sand
Scented Markers
Soft materials



Responding to the Lizard Brain
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Don’t just see me...

Know me.
Care about me.
Let me know | can be ok.
| am not my behavior.
| am a child who Is scared.



Promote Resiliency

Support capacity to learn, to relate to others, to use
imagination, to see self as part of community

Develop awareness and regulation of feelings; skills for
letting others know how he feels

Encourage relationships with peers, caregivers, parents
 Svalavitz and Perry, 2010



Don’t just hear them...

What happened or is happening to
you?

ldentify the need and address it



Don’t just hear them...

Allowing students
Healing is found in to express their
the moments a feelings is the
voice Is heard beginning to
changing a belief

The platform in

which trust and

relationship can
begin

A trauma-informed model builds positive caring adult
relationships through holding kids... ACCOUNTABLE



Responding to the Lizard Brain
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Reason

Behavior is what we see, we need to know
what we don’t see.

* Triggers
* Alternatives
 Replace unacceptable behavior



Apologies

Apologizing with actions builds empathy

FiXx
Repay
Repair




Create a plan that | understand
Take the time to talk WITH me, not AT me
| may lack skills, build them with me
Do | have the empathy skill?
Behavioral Modification may not work for me



Taking it with you...
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fN rking with Traumatized Children in a School Setting What can you do?
Create a sense of belonging- The class becomes the “family” that supports, validates, tolerates, and takes care of each student.
The foundation for all children with trauma When an individual i isolsted, alianated, ar atherwics pinpainted, the stress res pancs system beging to fire and thay may feel

“not a part of the class”_ When ane student is dysregulated, stap and regulate svergone tagether.

The right questions to ask
- — - +  Acknowledge each student when they enter your chassream
1. What is driving the student’s behavior *  Recognie the mocd, help ta regulats
What else is really going on here? +  USTEN ta yaur students, you dan't kave ta agree — just listen,
) ' : + Take an intersst in what is important to sach student
‘What does this child need? » Ak the student far help, and let them help
fnd +  Keep an attitude of “your ahways welcome here”
How can | Cha'ge m}‘ pEfSpeCllvE. +  Share a student's ideas with others
What keeps me only looking at the behavior?
w.hat - h h ha " . P Create a classroom designed for regulation: For students to be motivated and ready to learn, they have to be regulated. You
5 t e be vior Cﬂmmllﬂlmtlﬂg. cannot have ane without the ather.
What in the environment could be trig;geling the behavior? +  Movement: Repetitive motor movemant can be key ta helping some students regulate. This can includs racking,

pisting, standing exsrcises, sitting exercises, mavement through space, ae bilstersl activities,

2. What can | do at the very moment to improve my relationship with this +  Sound: Music can be excegtionally calming and it has been shawn ta actually change an individual's brain waves.

student? . js: Animals hiave & caliming effect on hurman beings,
. ) . . . es: Same students need frequent Breaks and will create behavior to kiave the classroam. Pravide passes that are
= How can | make this relationship safe? apprapriats and encourage use of an identified regutation skil
. . . 2 »  Simplicity: Decreass wall and ceiling decarations. Some students can become averwhelmed by the amaunt of
Does_ need me to validate him/her? information on 3 wall o cailing.
+ What does need from me? . - Cansider the use of warm lighting in the chassronm. Stress and anxiety increass when warking in intense
. lighting,
" 2 ighting,
* How can | respond so the student isn't threatened? +  Foud and Water: |f you knaw a student has a histary of neglect, @ simple drink maybe all that is necessary to regulate
* How can | physicall sition myself to create safety in the them.
, = ly po »  Safety: Always the number ene concern. Even in the Best of drcumstances there are times a student, can’t regulate.
relationship? Secluting a student wha dees nat have sufficient regulation skills ta calm themseles is counterproductive and will
- Can ﬂ.e st‘]dent I-espond lo leoramr‘. queﬂiom nn‘ mlminns I result in increasing escatation. Movement to a safe space with a trusted and reguioted sdult is most effective.
v
give? Devedop a relatianship: The most sffertive “tonl” for mativating studants. Think back ta yaur days in schaal, what teacher ware
i the wau most sueeassful with? Why? Often times it has to do with the relationship you develoged with that individual. A teschar-
How can | convince dent that | truly want to understand stutent refationship addressed twa of the mast primary fears that svery human has; Fm Aot encugh and | won't be loved.
their strule? There are several srmall ways you can snbance this relation ship:

+  Leave anete on the student's desk, especially an = taugh day
Gine understanding and empathy, not sympathy

Listen ta them; Ghe them a vaice

Pravide the suppart and resaurces they need

+ How I can be more authentic?
* Can | stop talking and start listening?
¢ Am | being sympathetic or empathetic? e wach student persanal attentien

Daon't forget, that the Iater in the school year tha less stress tolarance children have, they are no Express an attitude of 7| care about you as a persan™

different than you. The loter in the year the more you need to check in with them ond *  Bestructured and consistent
+  Determine haw you truly know the refationship exists, be sure the student has 2 vaice in this

R

.

Involve parental support, not parental fear: |ndividuals fing with trauma are already living in fear af the unknown and fear of
When traditional motivators fail thass that can harm them, We want to empawer parents and students te work together towards inereasing regutation, nat
B 8 regl
increasing stress by threats,
We know that maost children rezpond to positive and negative maotivators such as sticker charts,
coupons, fres time, treats, suspension, rais=d voices, time outs, lass of something. When trauma is 2 Adudts need to be regulated too: We often laok to the student first in a reactive or disruptive time, it is vital that we check in
primary factor in a child's inability to regulate and calm, traditional motivaters increase stress, with uurl;d ults alse. Classrooms that address the adults needs decrease averall compassion Fatigue which can result in
increased success.
vulnerability, and decreaze control. As a result, we end up with the opposite desired reaction or

response.




Don’t change things

School is my safe place
Consistency and structure keeps me safe
If something will change, let me be a part of it

Don't forget | exist, | am not a behavior, | am a child
who Is scared. Would you talk to your own child
that way?

6! grade student, 2012



Questions?
Thank you!

Cheryl Turner, LIMHP, LPC
Cheryl.Turner@unl.edu
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