COLLECTING BEHAVIORAL DATA YOU CAN ACTUALLY USE

Scott Fluke, PhD, LP
Emotional Disturbance Program Facilitator
Olathe Public Schools, Olathe KS



BIG DATA DASHBOARDj
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“After careful consideration of all 437 charts, graphs, and metrics,

I've decided to throw up my hands, hit the liquor store,
and get snockered. Who's with me?!”
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TODAY'S OBJECTIVES

1. Describe a “back to basics” approach to simple, effective data collection
Identify 5 ways to measure behavior

Receive sample data sheets (sign up for them on the clipboard!)

Ll

Practice with case examples

* Disclaimer #1:This isn’t a full FBA or assessment training

* Disclaimer #2: Please interrupt me with questions! Just not about specific students ©
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All these data, yet we struggle
to answer the key question:




SIMPLE DETA DEMYSTIFIES YOUR MEETINGS




BACK TO BASICS: CORE COMPONENTS OF
600D DATR COLLECTION

*Prioritize behaviors - the fewer the better!

=Write behavior definitions - with examples and
non-examples!

=Use the simplest method that works!
= Measure quantifiable data (line graph-able)
= Sensitive to change
= Matches the behavior




WAYS T0 MEASURE BEHAVIOR

Frequency

Duration

Rate

Interval
Recoxding

Timne
Sampling




FREQUENCY — HOW
SHE. ...

= Effective for short, discrete behaviors

MANY TIMES DID

= Often used for:
= Aggression

= Self-injurious behavior
= Threats

= Don’t use for:
= Off-task

= Behaviors that last varying lengths

= Caveat:
= Track “episodes” for most kids




Weekly Behavior Log - Frequency

Student: Week of:

Instructions: Review the behavior definitions on the back of this form. Mark a tally in the appropriate box each time a behavior occurs. Mark a
“0" in the box if zero incidents of that behavior occurred that day. Optionally, record anecdotal notes on the back of the form.

+

Monday Tuesday Wednesday Thursday Friday

Aggression ¥¥

Self-Injurious Behavior 6’4\

Used “Please” or *
“Thank You"




Behavior Definitions:

Behavior #1 — Include a specific behavior definition here. Be specific enough that an educator who doesn’t know the student could understand.

* Examples: Include 2-3 brief examples

* Non-Examples: Include 2-3 brief non-examples

Behavior #2 — Include a specific behavior definition here. Be specific enough that an educator who doesn’t know the student could understand.

* Examples: Include 2-3 brief examples

*  Non-Examples: Include 2-3 brief non-examples

Behavior #3 — Include a specific behavior definition here. Be specific enough that an educator who doesn’t know the student could understand.

*  Examples: Include 2-3 brief examples

* Non-Examples: Include 2-3 brief non-examples

MNotes:







DURATION — HOW LONG WAS HE....

= Effective for longer behaviors with an obvious onset and offset

= Often used for:
= Elopement

= Prolonged aggression
= Tantrums
= Restraints and seclusions

= Don’t use for:
= Off-task

= Any behavior that rarely lasts longer than a minute

= Consider reporting as
average duration per day (or week)




Duration Log

Student Mame:

Instructions: Record when the student engages in [insert behavior] in the boxes below. Use the provided
behavior definition.

Behavior — Include a specific behavior definition here. Be specific enough that an educator who doesn't
know the student could understand.

* Examples: Include 2-3 brief examples ¥¥
# Non-Examples: Include 2-3 brief non-examples OZ[

O
Length I?.CO

Date Time Started Time Stopped

(stopped — started) 9

3/14/12 2:02 2:21 19 mins QOO‘—}‘




RATE — HOW OFTEN DID SHE...

= Effective when the behavior can only happen under certain conditions

= Often used for:
= Compliance

= Coping skills 3 — numeratur

= Academics

5 «——denominator

= Typically expressed as a percentage

= Requires a numerator and a denominator!

“Jack used a coping skill on 32% of opportunities”

“Jill complied with 68% of directions given within 5 seconds”
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Date Times Frustrated Times used coping skill Rate

A/2/16 ]’HT “ll -I‘H'r ) 7/9 =78%

I |

4/3/16 1/4 = 25%

A/4/16 W u‘n" -“'H‘f \\ 7/13 =54%
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INTERVAL RECORDING — ASSESSMENT AS
INTERVENTION

Rafing Scale

Mame: 2 = Met expectafion with no reminders
I = Headsd 1 reminder

Dotfe: 0= MNeeded mare than 1 reminders

Period Respactful Hands and Feet t2 Completed Work Teacher Initials
Language Self
n Sheet My Goal Sheet fowreios | 001 2 | 01 2| 01 2
- . ‘

° ? B ") Rating Scale
‘:\‘ Mame: OCX 2 = Met expectation with no reminders (Great jobl] Second Period 0o 1 2 o 1 2 o 1 2
D a. 1 =Meeded 1 reminder

Ta‘rv L 0 = MNeeded more than 1 reminders (Try harder fomomow] (
? e Ll | Third Period 0 1 2 0o 1 2 o 1 2 86 “z
-E\‘\'e | AN\ oo
I can eamn for having a great morning or a great afternoon Fourth Pariod 0o 1 2 0 1 2 a & ‘
[ ] 4 \
Momin Be Reszpechul Be Rezponszible Be Read \)‘v )
g P P ¥ Fifth Period o 1 2 0 QC) 0 1 Q\
Morning Routine 0 1 2 0 1 2 0 1 2 <1 o

.Y
° v
Sixth Period 0 “&" 1 O& 2
ELA o 1 2 0 1 2 0 1 2 <A\ &
Specials 0 1 2 0 1 2 0 1 2 oanres | 0 % 2 gl 2| 01 2
«tj\\

>
Daily 5 o 1 2 o 1 2 o 1 2 Daily Tatal -

Total Morning Points

Morning goal: 19 points (80%) Points Earned: Goal: 33 out of 48 (80%) Today's Total:

Goal Met?  YES NO
Parent Signature:

=




TIME SAMPLING — HOW MUCH WAS HE...

= Effective when it is difficult or impractical to figure out exactly when a behavior
starts and stops

= Estimates a percentage of time

= Often used for:
= Academic engagement
= On-task
= Out of seat

= Avoid using for:
= Discrete, quick behaviors (e.g., aggression)

***Talk to your school psych for ideas***




Student name: Date:

“On task™ behavioral definttion: The student 1s engaged 1n one or more of the following behaviors as instructed: looking at a teacher,
interacting with educational or therapeutic materials, completing an academic or therapeutic task.

» Examples: Strumming a guitar, looking at the teacher as he/she gives instructions, sitting and waiting when no clear instruction
has been given, returting to a chair after being told to sit down

*»  Nonexamples: Any of the following when not explicitly instructed to do so: throwing an object, walking around the room,
stimmuing, talking about unrelated topics, playving with objects, looking away from the task and the teacher

Instructions: When the stopwatch reaches the end of an interval (e.g., reads 30 seconds, reads 4:00), observe the student. If the student
15 on-task at that exact moment, record a 1 for that interval. If the student 1s off-task at that exact moment. record a 0 for that
interval. If it 15 too hard to tell at that exact moment, observe for 2-3 seconds and use your best judgment.

Interval 30s 60s 1:30 2:00 2:30 3:00 3:30 4:00 4:30 5:00 Total 1's o$

1or0 60

1or®

Interval 30s 60s 1:30 2:00 2:30 3:00 3:30 4:00 4:30 5:00 E?%ee

Interval 30s 60s 1:30 2:00 2:30 3:00 3:30 4-:00 a0 5:00 Total 1°s

1or0 @»




COMPLEX OR COMBE







COLLECT USEFUL DATA AND YOU WILL
MAKE GOOD DECISIONS!

= Where would we be if we used these graphs in our meetings?

Rate of Coping Skills Used

Baseline Intervention




THANK YOU! smfluke@olatheschools.org

& MBZE BNDEZSEON IWWIN ANDEZTOONS LOM

**Remember to
sign up for materials!**

“According to all the big data we've gathered,
our discussions about big data are up 72%
this year alone.”




