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The content of this presentation was developed under an
agreement from the Federal Department of Education to the
Kansas Department of Education. However, those contents do
not necessarily represent the policy of the Department of
Education, and you should not assume endorsement by the
Kansas Department of Education or the Federal Government

TASN Autism and Tertiary Behavior Supports is funded through
Part B funds administered by the Kansas State Department of
Education's Special Education and Title Services. TASN

Autism and Tertiary Behavior Supports does not discriminate on
the basis of race, color, national origin, sex, disability, or age in
its programs and activities. The following person

has been designated to handle inquiries regarding the non-
discrimination policies: Deputy Director, Keystone Learning
Services, 500 E. Sunflower, Ozawkie, KS 66070, 785-876-2214
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When | think about
social competencies,
one idea that pops
inftomy headis ...
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Objectives

m « hitp://www.ksde.org/ ]
Participants will:
- understand the importance of instruction and intervention  hitp://ksdetasn.org/
that supports social competencies for students with autism

and other disabilities;

discuss, describe, and understand social competencies; TASN PROVIDERS * http://ksdetasn.org/providers ]

discuss available resources;

discuss implementation cycle to plan instruction for individuals
and/or groups;

demonstrate embedding social competencies in multiple
settings such as school, home, community, and employment.

« hitp://ksdetasn.org/atbs

=1 * https://ksdetasn.org/atbs/social-competencies
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KANSAS VISION FOR EDUCATION
Kansos leais the workd i the success of each student

Participants will understand the
importance of instruction and intervention
that supports social competencies for
students with autism and other disabilities.

10.4.2018 10.4.2018
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Kansas Social, Emotional, and @[ ASN

Character Education Standards
g |

Character
Development

« Core Principles

- Responsible
Decision Making
and Problem
Solving

+ Social Awareness « Self -Awareness
+ Interpersonal Skills - Self-Management

Social Skills. Personal Skills
elopment

Kansas Social, Emotional, and Character

Education Standards

www.ksde.org

10.4.2018

Kansans Can Competency Framework

'} Initiative
& perseverance
<& seff-regutation

self-care.

,g selfethicscy
&
£

self-awareness
social awareness

conflict
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All means all

Definition

Process of developing and using the skills,
attitudes, behaviors, and knowledge that
help youth & adults

Identify & regulate emotions
Develop positive relationships
Make responsible decisions

(CASEL, 2017)

10.4.2018

10.4.2018
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Social competencies OTASN
I

Outcomes OTASN

———————————————
Research has identified teachable,

Social transferable skills that positively impact
competence behavior, academic achievement,

Skills graduation rates, and post-school

Cognition outcomes.
Social motivation Infrapersonal

Orienting Interpersonal

Seeking Cognitive

Maintenance

(National Academy of Sciences, 2012)
10.4.2018 10.4.2018
Spend aBuck! Current research OTASN

Math English Language
Arts

Social | Other
Competencies

10.4.2018

82 different interventions
97,000 students

K-12

Effects assessed 6 months
to18 years after programs
ended

(Taylor, Oberle, Durlak, & Weissberg, 2017).

10.4.2018
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Current research

«TAS

ksdelasn.or

Autism and Terfiary Behavior Supports
i o

+ Academic performance 13
percentile points higher

« Social-emotional skills,
positive attitudes towards
self, others, and school was
higher

« Increase in high school
graduation rates

Conduct problems,
emotional distress, and
drug use significantly lower
Less likely to have clinical
mental health disorders, be
arrested, or be involved
with juvenile justice system

(Taylor, Oberle, Durlak, & Weissberg, 2017)

10.4.2018

oIS

Autism and Terfary Behavior Supports
Ksdetasn,

Current research
|

Applicants had the
technical prowess,
but lacked
communication,
adaptability,
decision-making,
and problem-solving
skills needed to do
the job.

(Sigmar, Hynes, & Hill, 2012)

- 2013 survey
704 employers

10.4.2018

Current research

93% of teachers believe teaching
SEL is very or fairly important

10.4.2018

Autism and Tertiary Behavior Supports
o .09

Current research

Young adults with autism are less likely to work
than those in other disability groups.

(Shattuck, Narendorf, Cooper, Sterzing, Wagner, & Taylor, 2012)

10.4.2018
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Current research

Young adulfs with autism:

- are more likely to lose their employment for
behavioral and social interaction reasons
have much higher rates of complete social
isolation

(Roux, Shattuck, Rast, Rava, And Anderson, 2015)

10.4.2018

“...hope that students have friendships with
people they care about and who care
about them, work in jobs that provide them
with a sense of contribution and satisfaction,
live inferdependently with people who care
about and for them, pursue higher
education courses, and report that they are
basically happy with their lives.”

(Wehman, Smith, and Schall, 2009)

10.4.2018

Participants will discuss, describe, and
understand social competencies.

10.4.2018

Kansans Can Competency Framework

> iiotive ***
& perseverance
& seff regulation

,g self-ethicscy
&
5

self-care.
self awareness

sntegrit
curtosity /
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www.researchcollaboration.org

Teacher Guide
Cobege and Carver Competency: Assertreness

10.4.2018

Participants will use implementation
cycle to plan instruction for individuals
and/or groups.

10.4.2018

- Assess

Aratyre rewsdts of poagrews towerd scxial Wersty socisl comoetamcy
compwency gean strengh & neety

Asoss
smre P
ey esructon enoly o competency goes
\ Yesch

TP 5: sTrs

10.4.2018

Identify social competency QTASN
strengths & needs

--’

(Conroy, Whalon, & Martinez, 2014) 10.4.2018
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Standardized assessments Teacch Transition Assessment Profile

) (D

. Comprehensive evaluation
- Comparison to peers

(Conroy, Whalon, & Martinez, 2014)

10.4.2018 10.4.2018

Eco-behavioral assessment

- Identifying contexts that provide social
opportunities

- Identifying social materials
- Identifying socially competent partners

- ldentify critical context-specific social
competence skills

Social Responsiveness Scale

| B
::x:;!{

11334}
- ——

1H13e:

(Conroy, Whalon, & Martinez, 2014)

10.4.2018 10.4.2018
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Naturalistic observation OTASN Identify social competency goals OTASN
| —|

Naturalistic _ _
Observation

Individual does not
possess skill; Individual possesses
therefore, individual | |the skill but does not
cannot successfully perform the skill

perform the skill

- Observe and compare social
competence

- Identifying social motivation

(Conroy, Whalon, & Martinez, 2014) (Bellini, 2016)

10.4.2018 10.4.2018

"She gets aggressive with her peers.”

Skill vs. performance

Assertiveness

> | Even when it's difficult,
express my wants,
f;“w needs, and thoughts

ke

10.4.2018 10.4.2018
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"He's so disrespectful.”

10.4.2018

o[ASN

“He's the laziest kid.”

Self-Regulation
Make a plan

ing?) Monitor your plan

Take control and
make changes to

your plan (if needed)
Canl .\ Reflecton
what worked
g 2

2t

“He's noncompliant.” #TASN

 Self-Efficacy

“'Z Ability
with effort
N
G0, Believe
THISL( inyour ability

10.4.2018

“It's just one meltdown after another.”

0 I‘ Know your usual

1 ' se to conflict
‘25" B

Take stepsto
manage the conflict

10
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Prioritizing

. Personal safety

- Family & student
priorities

- Social validity

Autism and Te for Supports
o 9

10.4.2018

Identifying social competency goal

10.4.2018

10.4.2018
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Meet William

10.4.2018

== 10.4.2018

Meet William Meet William
- vocabulary strong for
high interest topics Strengths and
. 8" grade - limited in social interests:
. Age 13 conversonon. - Enjoys social
DI ic of - Uses some scripted interactions with
- DIagnosis o phrases peers during music
Autism - participates in general class and when
and special education playing basketball
classes
10.4.2018 10.4.2018
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Meet William ﬂTASN Meet William :a!!TASN

== ==
’:’T.h

Assessed skills and
performance in
settings and with
people

10.4.2018 10.4.2018

oy - Observation Note: =
Meet William #TASN Floped from P.E. STASN

Structured observations

- General and special
education classrooms

- School routines

- Family routines and
activities

- Leisure activities with
peers

10.4.2018 10.4.2018
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Meet William .TASN

Assess: Step 1: Identify social competency strengths and needs:

Structured observations in school, home, and community indicates
William:

* Enjoys social interactions with peers during music class and
when playing basietball

Demonstrates few strategies for coping with frustrations

Lacks appropriate responses to wins and Losses

Has Limited conversational vocabulary

Assess: Step 2: Identify social competency goals:

While participating in free time after Lunch with peers, William will
independently use a 4-step strategy to solve problems on 3 out of
5 days.

10.4.2018

10.4.2018

Autism and T Supports

Develop plans for instruction

Does the selected strategy have a functional
relationship with the targeted skill(s)?2

Does the strategy match the type of skill deficit (for
each skill)2

Does the selected strategy match the
developmental level of the individual (i.e.
language and cognitive functioning)?2

Is the strategy supported by research?

(Bellini, Benner, & Peters-Myszak, 2009)

10.4.2018

Evidence-based strateiges 'TASN

Peer-mediated

inferventions Social narratives
Priming Social-skills groups
Prompting Video-modeling
Reinforcement Visual supports

Self-monitoring

10.4.2018
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Video modeling & self-modeling .Tns Video modeling & self-modeling .Tns“

tiory Bet

Teacher
Student Edits prompting
videotape of an individual performing target enjoys seeing self Schedules

behavior and others in o'ppor’runi’ries ’rq
viewing and practice during learning opportunities photos or videos view and practice
Praises targeted
behavior after
viewing

imitates

10.4.2018 10.4.2018

Video modeling & self-modeling

THEIR SHOES

Lo | Show your
oo 4 understanding

B 8

10.4.2018 10.4.2018

15



9/28/18

== Seta goal that is...

[ 1 meaningful to you

focused on personal
im|

{dont compare yourself to others)

10.4.2018

Visual supports

Using any visual display that
supports the learner
engaging in a desired
behavior or skills independent
of prompts

Rules for Board Games
d Only touch your own
preces
Hands away from board
unless it is your turn
Wast patiently for
your turn
7 | Win politely -
H “Good game, thanks for
| playing™
o~ | Lose politely -
H “Good game, tharks for

playirg*

Have fun with your
frierds

(Wong, et df; 261 %)

Bother You

10.4.2018

Visual supports

-

oIS

Autism

Hi o= (name)!

What are you doing?
How was class?

Where are you going?

10.4.2018
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Autism and Terfiary Behavior Supports

Visual supports

SQUARE
BREATHING

|—. 1234
breame b 4o 4 secenss
R\ 1

A 1
=ile ofix
sconan 2 3 sacion

1 4

[ =
SR, Q"‘.’:J
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Implementing social
competency instruction

Prioritize social skills instruction
Include instruction within the natural

Use individualized, evidence-based
strategies

Provide consistent implementation

(

Autsn ary et ports
w 9

setting

Bellini, 2007)

10.4.2018

Implementing social o[ASN
competency instruction

Frequency
Location

Duration
Instructional mode

10.4.2018

Meet William

Teoch: Step 3: Deveiop pions for instruction torgeting social competency gooks:

fua- “4-step pvobt-m-cavu\ strategy:
William in creal q scripts for problem-solving
+ Instruct in use of visual for problem-solving strategy
(handouts and La
« Create, view, ..JI.‘.... strategy using video modeling and
video nli-noddo\
+ Practice baroush roleplaging

Teoch: Step 4: implement social competency instruction:

+ One-onone tstruction with teacher:
5 Frequescy Dally
5 Location: Resource classroom
o Durabion: 1f minutes
+ Paraprofessional support as weeded (cues as meeded and data
colluckion):
o Frequency: Dal
° Lo(‘lw-\:’ ‘Ru-zo-a free time ares
o Durabion: 1§ minutes

10.4.2018
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Autism and Terfiary Behavior Supports
o n.og

10.4.2018

oo

STER'S:
Aratyre results o progress towsrd socl
competency goats

Cycle for

10.4.2018

Analyze results of progress toward
social competency goals

Monitoring progress
and analyzing results
are key to modifying
instruction.

10.4.2018

Use appropriate
data collection
procedures to
monitor student
progress.

- Frequency
recording
Momentary time

sampling
Average duration
- Opportunity
recording
- Latency

10.4.2018
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Meet William OTASN
[

Evaluate: Step 5: Analyze results of progress toward social competency goals:

* Data showed increase in using stm&gsg from o/s days

(baseline) to 3/5 days (after 4 weeks!
« Paraprofessional reported she observed other peers using

the strategy as well.

Notes and Nexi Steps:

o William’s teacher will share the 4-step problem-solving
strategy he has successfully been using at school with his
parents so they can use the strategy in their home.
William’s teacher will share the strategy with his peers so
they can cue him rather than the paraprofessional.
William’s teacher will share the strategy with the P.E.
teacher so he can begin using the strategy during class.

10.4.2018

Parficipants will demonstrate
embedding social competencies in

multiple settings such as school, home,

community, and employment

10.4.2018

Generalization

Avoid “Train and
Hope”

- Seftings

- People

- Contexts

10.4.2018

Generalization

U turn sttt et itk

In Room 100, we give S
R

Self-Effica

B 2 ront ators 1ok cam e e g 80 i, Ablllty
p — 88 cang

= with effort

Doy rffort it | s Sk of many

5 D be vk 1 bt

L2 s i i i
== %D palieve
- s THISYJ inyourability

19
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“If a child doesn’t know how to read, we teach.”

“If a child doesn’t know how to swim, we teach.”

“If a child doesn’t know how to multiply, we teach.”
“If a child doesn’t know how to drive, we teach.”

“If a child doesn’t know how to behave, we... teach?
...punishe”

Why can't we finish the last sentence as
automatically as we do the others?

Tom Herner, 41298

Autism o upports

TASN ATBS training opportunities

Social Competencies Instruction &
Implementation for all Ages: The Link to
Positive Lifetime Outcomes

Spring 2019

10.4.2018

Social competencies STASN
1

Kanaas Technical Assistance System Metwork (TASN)

Social Competencies
« Autim Yty Subavicr
trrits ASSESSMENTS FOR SOCIAL COMPETENCIES
GENERAL INFORMATION ON SOCIAL COMPETENCIES

INSTRUCTIONAL STRATEGIES THAT SUPPORT SOCIAL
COMPETENCIES

SOCIAL COMPETENCIES;

SOCIAL EMOTIONAL PROCRAMS

10.4.2018

Assessments for Social Competencies

STASN

Assessments for Social Competencies

* Activm wd Tetiary Benavior
Soppmns v

10.4.2018
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Instructional strategies .Tns“ Develop plans: resources ’Tns“

I
Social Competencies

« Autium and Tertiary Benavior

TS FOR SOCIAL COMPETENCIES lald
GENERAL INFORMATION ON SOCIAL COMPETENCIES —

INSTRUCTIONAL STRATECIES THAT SUPPORT SOCIAL
COMPETENCIES

SOCIAL COMPETENCIES:

SOCIAL EMOTIONAL PROCRAMS

10.4.2018

Meet Ben

e Chibdrrn amd Adslescrnts with Awperger Sy mdrome

1AS

:..-..................[

10.4.2018
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Where to find us OTASN

Find our Resources:
hitps://ksdetasn.org/atbs/social-competencies

Follow us on Facebook:
ttps://www.facebook.com/TASN.ATBS/

Tweet with Us:
hitp://twitter.com/TASNATBS

rophics saeciod by sk

10.4.2018
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