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¨ The content of this presentation was developed under an 
agreement from the Federal Department of Education to the 
Kansas Department of Education. However, those contents do 
not necessarily represent the policy of the Department of 
Education, and you should not assume endorsement by the 
Kansas Department of Education or the Federal Government

¨ TASN Autism and Tertiary Behavior Supports is funded through 
Part B funds administered by the Kansas State Department of 
Education's Special Education and Title Services. TASN 
Autism and Tertiary Behavior Supports does not discriminate on 
the basis of race, color, national origin, sex, disability, or age in 
its programs and activities. The following person 
has been designated to handle inquiries regarding the non-
discrimination policies: Deputy Director, Keystone Learning 
Services, 500 E. Sunflower, Ozawkie, KS 66070, 785-876-2214
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About you!

When I think about 
social competencies, 
one idea that pops 
into my head is …
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Gail Ferguson
Lisa Holt

When I think 
about social 
competencies, 
one idea that 
pops into my 
head is …
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Objectives

Participants will:
• understand the importance of instruction and intervention 

that supports social competencies for students with autism 
and other disabilities;

• discuss, describe, and understand social competencies;  
• discuss available resources;  
• discuss implementation cycle to plan instruction for individuals 

and/or groups;  
• demonstrate embedding social competencies in multiple 

settings such as school, home, community, and employment.
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• http://www.ksde.org/KSDE

• http://ksdetasn.org/
KSDE 
TASN

• http://ksdetasn.org/providersTASN PROVIDERS

• http://ksdetasn.org/atbsATBS

• https://ksdetasn.org/atbs/social-competencies
Social 

Competencies
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Participants will understand the 
importance of instruction and intervention 
that supports social competencies for 
students with autism and other disabilities.

10.4.2018 10.4.2018
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Kansas Social, Emotional, and 
Character Education Standards

http://www.ksde.org/Agency/Division-of-Learning-Services/Career-Standards-and-Assessment-Services/Content-Area-M-Z/School-Counseling/Social-Emotional-and-Character-
Development
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Kansans Can Competency Framework
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All means all
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Definition

Process of developing and using the skills, 
attitudes, behaviors, and knowledge that 
help youth & adults
• Identify & regulate emotions
• Develop positive relationships
• Make responsible decisions

(CASEL, 2017)

10.4.2018
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Social competencies

• Social 
competence
• Skills
• Cognition

• Social motivation
• Orienting
• Seeking
• Maintenance

10.4.2018

Outcomes

Research has identified teachable, 
transferable skills that positively impact 
behavior, academic achievement, 
graduation rates, and post-school 
outcomes.
• Intrapersonal
• Interpersonal
• Cognitive

(National Academy of Sciences, 2012)

10.4.2018
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Current research

• 82 different interventions
• 97,000 students
• K-12
• Effects assessed 6 months 

to18 years after programs 
ended

(Taylor, Oberle, Durlak, & Weissberg, 2017).

10.4.2018
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Current research

• Academic performance 13 
percentile points higher 

• Social-emotional skills, 
positive attitudes towards 
self, others, and school was 
higher

• Increase in high school 
graduation rates

• Conduct problems, 
emotional distress, and 
drug use significantly lower

• Less likely to have clinical 
mental health disorders, be 
arrested, or be involved 
with juvenile justice system  

Higher rates Lower rates

(Taylor, Oberle, Durlak, & Weissberg, 2017)
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Current research

• 2013 survey
• 704 employers

Applicants had the 
technical prowess, 
but lacked 
communication, 
adaptability, 
decision-making, 
and problem-solving 
skills needed to do 
the job.

(Sigmar, Hynes, & Hill, 2012)

10.4.2018

Current research

10.4.2018

Current research

Young adults with autism are less likely to work 
than those in other disability groups.

(Shattuck, Narendorf, Cooper, Sterzing, Wagner, & Taylor, 2012)

10.4.2018
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Current research

Young adults with autism:
• are more likely to lose their employment for 

behavioral and social interaction reasons
• have much higher rates of complete social 

isolation

(Roux, Shattuck, Rast, Rava, And Anderson, 2015)

10.4.2018

“…hope that students have friendships with 
people they care about and who care 
about them, work in jobs that provide them 
with a sense of contribution and satisfaction, 
live interdependently with people who care 
about and for them, pursue higher 
education courses, and report that they are 
basically happy with their lives.”

(Wehman, Smith, and Schall, 2009)

10.4.2018

Participants will discuss, describe, and 
understand social competencies.

10.4.2018

Kansans Can Competency Framework

10.4.2018
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www.researchcollaboration.org
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Participants will use implementation 
cycle to plan instruction for individuals 
and/or groups.

10.4.2018

Assess

10.4.2018

Identify social competency 
strengths & needs

(Conroy, Whalon, & Martinez, 2014)

Standardized 
Assessment

Eco-
Behavioral 
Assessment

Naturalistic 
Observation

10.4.2018
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Standardized assessments

• Comprehensive evaluation
• Comparison to peers

Standardized 
Assessment

Eco-Behavioral 
Assessment

Naturalistic 
Observation

(Conroy, Whalon, & Martinez, 2014)

10.4.2018

Teacch Transition Assessment Profile

10.4.2018

Eco-behavioral assessment

• Identifying contexts that provide social 
opportunities

• Identifying social materials
• Identifying socially competent partners
• Identify critical context-specific social 

competence skills 

Standardized 
Assessment

Eco-Behavioral 
Assessment

Naturalistic 
Observation

(Conroy, Whalon, & Martinez, 2014)

10.4.2018

Social Responsiveness Scale

10.4.2018
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Naturalistic observation

• Observe and compare social 
competence

• Identifying social motivation

Standardized 
Assessment

Eco-Behavioral 
Assessment

Naturalistic 
Observation

(Conroy, Whalon, & Martinez, 2014)

10.4.2018

Identify social competency goals

Individual does not 
possess skill; 
therefore, individual 
cannot successfully 
perform the skill

Individual possesses 
the skill but does not 
perform the skill 

Skill Performance

(Bellini, 2016)

10.4.2018

Skill vs. performance

10.4.2018

”She gets aggressive with her peers.”

10.4.2018
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”He’s so disrespectful.”
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“He’s the laziest kid.”

10.4.2018

“He’s noncompliant.”

10.4.2018

“It’s just one meltdown after another.”

10.4.2018
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Prioritizing

• Personal safety 
• Family & student 

priorities
• Social validity

10.4.2018

Identifying social competency goal

10.4.2018

10.4.2018 10.4.2018
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10.4.2018

Meet William
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Meet William

• 8th grade
• Age 13
• Diagnosis of 

Autism

• vocabulary strong for 
high interest topics 

• limited in social 
conversation

• uses some scripted 
phrases

• participates in general 
and special education 
classes

10.4.2018

Meet William

Strengths and 
interests:

• Enjoys social 
interactions with 
peers during music 
class and when 
playing basketball

10.4.2018
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Meet William

Standardized 
Assessment

Eco-Behavioral 
Assessment

Naturalistic 
Observation

10.4.2018

Meet William

Assessed skills and 
performance in 
settings and with 
people

Standardized 
Assessment

Eco-Behavioral 
Assessment

Naturalistic 
Observation

10.4.2018

Meet William

Structured observations
• General and special 

education classrooms
• School routines
• Family routines and 

activities
• Leisure activities with 

peers

Standardized 
Assessment

Eco-Behavioral 
Assessment

Naturalistic 
Observation

10.4.2018

Observation Note: 
Eloped from P.E.  

We were playing H-O-R-S.E. 
Everyone knows if you miss 
you get to try again!!!!

10.4.2018
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Meet William

10.4.2018

Teach

10.4.2018

Develop plans for instruction

• Does the selected strategy have a functional 
relationship with the targeted skill(s)?

• Does the strategy match the type of skill deficit (for 
each skill)?

• Does the selected strategy match the 
developmental level of the individual (i.e. 
language and cognitive functioning)?

• Is the strategy supported by research?
(Bellini, Benner, & Peters-Myszak, 2009)

10.4.2018

Evidence-based strateiges

• Peer-mediated 
interventions

• Priming
• Prompting
• Reinforcement
• Self-monitoring

• Social narratives
• Social-skills groups
• Video-modeling
• Visual supports

10.4.2018
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Video modeling & self-modeling

• videotape of an individual performing target 
behavior

• viewing and practice during learning opportunities

10.4.2018

Video modeling & self-modeling

Student
• enjoys seeing self 

and others in 
photos or videos

• imitates

Teacher
• Edits prompting
• Schedules 

opportunities to 
view and practice

• Praises targeted 
behavior after 
viewing

10.4.2018

Video modeling & self-modeling

10.4.2018

Video modeling

10.4.2018
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10.4.2018

Visual supports

Using any visual display that 
supports the learner 
engaging in a desired 
behavior or skills independent 
of prompts

(Wong, et al., 2013)10.4.2018

Visual supports

10.4.2018

Visual supports

10.4.2018
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Visual supports

10.4.2018

Implementing social 
competency instruction

• Prioritize social skills instruction
• Include instruction within the natural setting
• Use individualized, evidence-based 

strategies
• Provide consistent implementation

(Bellini, 2007)

10.4.2018

Implementing social 
competency instruction

• Frequency 
• Location
• Duration
• Instructional mode

10.4.2018

Meet William

10.4.2018
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10.4.2018

Evaluate

10.4.2018

Analyze results of progress toward 
social competency goals 

Monitoring progress 
and analyzing results 
are key to modifying 
instruction.

10.4.2018

Data

Use appropriate 
data collection 
procedures to 
monitor student 
progress.

• Frequency 
recording

• Momentary time 
sampling

• Average duration
• Opportunity 

recording
• Latency

10.4.2018
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Meet William

10.4.2018

Participants will demonstrate 
embedding social competencies in 
multiple settings such as school, home, 
community, and employment

10.4.2018

Generalization

Avoid “Train and 
Hope” 

• Settings
• People 
• Contexts

10.4.2018

Generalization

10.4.2018
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“If a child doesn’t know how to read, we teach.”
“If a child doesn’t know how to swim, we teach.”
“If a child doesn’t know how to multiply, we teach.”
“If a child doesn’t know how to drive, we teach.”
“If a child doesn’t know how to behave, we... teach? 
…punish?”
Why can’t we finish the last sentence as 
automatically as we do the others?

Tom Herner, 199810.4.2018

TASN ATBS training opportunities

Social Competencies Instruction & 
Implementation for all Ages: The Link to 
Positive Lifetime Outcomes
• Spring 2019

10.4.2018

Social competencies

10.4.2018

Assessments for Social Competencies

10.4.2018
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Instructional strategies

10.4.2018

Develop plans: resources

10.4.2018

Develop plans: resources

10.4.2018

Meet Ben
84
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Find our Resources: 
https://ksdetasn.org/atbs/social-competencies

Follow us on Facebook: 
https://www.facebook.com/TASN.ATBS/

Tweet with Us: 
http://twitter.com/TASNATBS Graphics selected by Freepik

Where to find us

10.4.2018
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